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PAPER 3: POETRY AND
PROSE TEXTS AND
IMAGINATIVE WRITING

This chapter focuses on Paper 3: Poetry and Prose Texts
and Imaginative Writing of the English Language A course.
Read and understand a Working through these lessons and activities will help you

variety of texts, selectingand  geyelop the reading and writing skills that you will need for
interpreting information, ideas the Paper 3 coursework.
and perspectives

Assessment Objective 1

Paper 3 is worth 40% of the total marks for the course and is
Assessment Objective 2 split into two sections:
Assignment A: Poetry and prose texts
Assignment B: Imaginative writing.

Understand and analyse how

writers use linguistic and

structural devices to achieve

their effects In assignment A of your coursework, you will need to be able
to meet assessment objectives AO1 and AO2.

In assignment B of your coursework, you will need to be able to meet Assessment Objectives
A04 and A05.

Assessment Objective 4 Assessment Objective 5 In Paper 3, the assessment
objectives are worth the

Communicate effectively and Write clearly, using a range following amounts:
imaginatively, adapting form, of vocabulary and sentence AO1 — 8%

tone and register of writing structures, with appropriate AO2 — 12%

for specific purposes and paragraphing and accurate AO4 — 12%
audiences spelling, grammar and AO5 — 8%

punctuation
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COURSEWORK OVERVIEW

The coursework option of the English Language A course, also

called Paper 3, provides an alternative to examination Paper 2
and covers the same ground in different ways.

UNDERSTANDING THE COURSEWORK
OPTION

COURSEWORK TASKS FOR PAPER 3
Assignment A

Poetry and prose texts: study

and analyse selections from a
range of fictional poetry and prose
texts, taken from Section B of the
Edexcel Anthology.

In practice, this piece could focus
on no more than two texts (but it
must be on more than one).

Assignment B

Imaginative writing: explore and
develop imaginative writing skills.

The emphasis of this assignment
is very much on your own ideas
and ways of expressing yourself.

SUBJECT VOCABULARY

plagiarism taking someone else's work
and passing it off as your own

The written coursework that you will complete for Paper 3 is worth 40 per
cent of your total English Language marks (the same as Paper 2). You have

to submit two assignments, (known as units). One based on Section B of the
Edexcel Anthology, which will be assessed for your reading skills. The other
will be a piece of personal imaginative writing, which is entirely your own work
and which will be assessed your writing skills.

You must work under the guidance of your teacher, who is authorised to
assess your coursework and who has to authenticate it, but your coursework
is something that you are in charge of. It is vital that you do not copy or
borrow writing from elsewhere and then pretend it is your own, and you will be
required to sign a form stating that the work is your own.

ADVANTAGES AND DISADVANTAGES

Coursework has many advantages.

@ You have more time to plan, think about and improve your assignments.
They do not have to be done under controlled conditions.

You have more freedom to choose what to write about and what to submit.

Your coursework folder is solid evidence of what you can do in your own
time and to the best of your abilities.

However, there are disadvantages too.

[l Coursework may take up too much of your time. The two assignments
together are worth 40 per cent of the GCSE, whereas the exam is worth 60
per cent, so exam preparation must be given priority.

@ You may be tempted to take short cuts. If you cheat and get found out, the
penalties can be very severe. Teachers and moderators are very good at
detecting plagiarism. It is simply not worth the risk. Furthermore, you learn
nothing from cheating in terms of developing your writing skills.

WORD COUNT

There is no definite requirement regarding the length of coursework pieces,
except that they should be as long as they need to be. Most students'
coursework units are between 450 and 1000 words, but the board advises that
each assignment should be between 450 and 600 words in length. There is no
penalty for exceeding this recommendation. However, the commentary part of
Assignment A should be no more than 200 words.

The best guide is to think about your chosen purpose and or audience. If your
unit fits both of these requirements, then it will be the right length.
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SUBMITTING ASSIGNMENTS

AUTHENTICITY

Near the end of the course, you will be asked to sign a Coursework
Authentication to confirm that you produced your coursework independently.
Teachers are always warned to look out for signs of plagiarism or excessive
assistance from others. You should therefore work independently, although it is
a good idea to show others what you have written and ask for verbal feedback.
If you are unsure, ask your teacher what level of feedback is appropriate.

PRESENTATION OF THE WORK

Each piece of coursework should contain your name, the date on which

the work was completed, the mark awarded and a brief teacher comment
justifying the mark. This comment should be based on the assessment criteria
for the mark range awarded.

Coursework pieces may be handwritten or word-processed.

STANDARDISATION OF COURSEWORK

Towards the end of the course, Pearson Edexcel will request a sample of
coursework to be sent to a Pearson Edexcel-appointed coursework moderator.
The moderator will either confirm the marks awarded by the teachers in

your centre or will adjust marks accordingly. English departments always
standardise the marking by sharing out work from each class amongst all the
teachers in the department, so that the marking of all the year group is
consistent.

USING PREVIOUS CHAPTERS

ASSESSMENT OBJECTIVES

Reading (Assignment A):

AO01 Read and understand a variety
of texts, selecting and interpreting
information, ideas and perspectives
A02 Understand and analyse how
writers use linguistic and structural
devices to achieve their effects
A03 Explore links and connections
between writers’ ideas and
perspectives, as well as how these
are conveyed.

Writing (Assignment B):

A04 Communicate effectively and
imaginatively, adapting form, tone
and register of writing for specific
purposes and audiences

AO05 Write clearly, using a range of
vocabulary and sentence structures,
with appropriate paragraphing and
accurate spelling, grammar and
punctuation

ASSESSMENT OBJECTIVES

The assessment objectives for the coursework and for Papers 1 and 2 are the
same. This means that the chapter on the fiction texts from the Anthology will
give you plenty of activities and information that can be used to help you with
Assignment A. For example, if your assignment is to compare two Anthology
texts in some way, you should work your way carefully through the activities
on those texts, as they will give you ideas and quotations to use in your
coursework.

Likewise, for Assignment B, all the activities for Paper 2 Section B: Imaginative
writing (pages XXX-XXX) will be very helpful for your coursework. There are
sections on generating ideas, plotting, characterisation, description, using
monologues and dialogues, structure, and so on, which you will need to help
you create a good story. The fiction stories in the Anthology may also help to
give you inspiration. Look at the way that they: use technique and structure;
handle character, situation, mood and theme; and so on.

Writing to explore, imagine and entertain also gives you a wide range of
options, including stories, descriptions, and magazine or newspaper articles. If
you decide to write an article, consult the section on articles in the section on
transactional writing (pages XXX-XXX). However, remember that the purpose
of the coursework is not to argue or explain but to explore or entertain.

People often write best when they can draw on their own experiences, such as
a powerful memory or an eventful day. You could write to explore your feelings
and thoughts, or you could use these experiences as part of an entertaining
account or story. Your approach to this assignment can be light-hearted

or deeply serious, and you can submit imaginative responses to any of the
Anthology texts.
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LEARNING OBJECTIVES

This lesson will help you to:

@ understand how to approach
Assignment A (reading skills).

ASSIGNMENT A: POETRY AND PROSE TEXTS

Your teacher will set you a task that requires you to write in

response to any two or more poetry or prose texts from the
Pearson Edexcel International GCSE English Anthology. You should
choose the texts yourself.

>

PARTS OF THE ASSIGNMENT

Assignment A will be in two parts.
B Part 1 will be a response to the set assignment and will be MARKED out of
24 marks, with 6 marks for AO1 and 18 marks for AO2.

[ Part 2 will be a short commentary explaining why you chose the texts
THAT you discussed in the assignment. It is worth 6 marks for AO1. This is
one of the reasons why you should choose the texts yourself.

There is therefore a total of 30 marks for this assignment, which corresponds
to 20 per cent of the International GCSE in English Language.

WORD COUNT

You should aim to write roughly 500-600 words for Part 1 and about 200
words for Part 2, the commentary. You will not be penalised for writing more
for Part 1, but you will not be given more marks because you have written
more; for Part 2, you must keep it short, since it is only worth 6 marks.

ANTHOLOGY POETRY AND PROSE
TEXTS

For Assignment A, you will write about texts from Section B of the Anthology.
[ ‘Disabled’ by Wilfred Owen.

@ ‘Out, —’ by Robert Frost.

B ‘An Unknown Girl’ by Moniza Alvi.

[ ‘The Bright Lights of Sarajevo’ by Tony Harrison.

[ ‘Still | Rise’ by Maya Angelou.

[ ‘The Necklace’ by Guy de Maupassant.

@ ‘The Road Home’ by Rose Tremain.

[l ‘Whistle and I'll Come to You’ by (from The Woman in Black), Susan Hill.
B ‘Night’ by Alice Munro.

THE QUESTION

The assignment could be a detailed analysis of the language in two texts,
or it could focus on a theme that two texts have in common. The following
questions are examples of questions.

» Discuss how the authors use language to present the situation and
characters in ‘Night’ and ‘The Bright Lights of Sarajevo’.

» Consider any two texts about aspects of growing up. How do they approach
their subject matter?
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Choose two poems. How do they use language to focus on a significant
moment or incident?

All assignments for this unit must address the Assessment Objectives for
reading. In simple terms, this means that you must:

1 show that you have read your chosen texts thoroughly and understand
them well enough to develop an interpretation

M show how language is used to achieve effects.

For this assignment, you must not submit:
@ work based on Section A of the Anthology

I imaginative or empathetic responses to Section B texts (although these
could be submitted for Assignment B).

TIPS ON THE READING
ASSIGNMENT

HINT

Remember that teachers and moderators
are human beings and that they will
respond to genuine engagement (that is,
when students are doing their best to think
for themselves). They will be less impressed
by responses that show little individuality.

1 ‘Analyse, not summarise’ is a useful motto to bear in mind. It is assumed
that you could summarise the texts if you were asked to do so, but nobody
is asking you to summarise.

2 Try to develop your own opinion on texts and think for yourself. Do not rely
only on teacher’s notes. To access the higher grade bands, you have to
develop a thorough and perceptive understanding of language and structure.

3 A key feature of higher-grade work is that it explores ‘how both language
and structure are used by writers to achieve effects’. The word ‘explore’
implies that there is a value in trying to be fresh and individual in your
approach. Make your points tentatively, considering different ideas and
using phrases such as ‘this could be seen as..., ‘on the other hand this may
be...’, and ‘another meaning of this might be.... This kind of writing shows
that you are thinking about the texts and responding to them. Although you
may misunderstand a text, it is equally true that there is no ‘right answer’ —
only good and less good answers.

4 You must write about the language of the texts and how this helps to
convey meaning and fulfil the writer’s purpose. Just as in the exams, it is
always better to write in some detail about a few quotations, than to quote
frequently but fail to comment in detail.

5 It is best to focus closely only on the two texts chosen, and not to bring in
any other texts that you might think of.

6 You must back up all of your points with clearly relevant and well-explained
evidence (think ‘P-E-E).

USING ACTIVITIES FROM
PREVIOUS CHAPTERS

Once you have chosen the two pieces that you are going to write about, you
need to work carefully through the pages on those pieces that you will find in
the chapter on Paper 2.

Once you have done this, work through the lesson, ‘Putting it into practice’, on
page XXX. On this page, you will find the following question.

Look again at the poem ‘Electricity Comes to Gocoa Bottom’ and show how
the poet presents the relationship between the physical environment and the
events and feelings portrayed.
This is an exam-style question, but you could adapt it to suit the coursework,
substituting your chosen chosen texts and themes for ‘Electricity Comes to
Cocoa Bottom’ and its themes. For example, you could ask the following
question.
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Show how the poet presents the relationship between the physical
environment and the events and feelings being shown in two poems or texts:
‘An Unknown Girl’ and ‘The Bright Lights of Sarajevo’.

Read through the following student answer to this question.

‘The Bright Lights of Sarajevo’ describes how, at night, in besieged and bomb-
damaged Sarajevo, the poet is surprised to find young people from different

ethnic groups strolling about in the darkness, and how boys meet girls despite
the danger and darkness, whilst also hinting at the violent events of the siege.

The poem shows us the paradoxes of wartime: how ethnic conflict is
submerged at night; how romance can burst into life in a terrible and fearful
environment; how tender or romantic feelings can exist in the same place
where people were Killed by shells earlier in the war.

QUOTATION: A DETAIL ABOUT WHAT IT TELLS US ABOUT THE

THE CITY NOTICED BY ENVIRONMENT

HARRISON
‘To get the refills they wheel home in ~ Shows how the Sarajevans improvise with
prams’ whatever they have to cope with in the

situation

The language of the poem is mostly straightforward and even quite
conversational. This helps to make the poem more realistic: it sounds
spontaneous and is more accessible to us (especially perhaps to the first

A In his depiction of Sarajevo and its
inhabitants, Harrison brings out the . i . .
contradictions of wartime readers of the poem in The Guardian). Perhaps Harrison was trying to

convey the sense that he was there, recording his on-the-spot impressions.
Throughout the poem Harrison conveys the contrast between the activities of
ordinary and peaceable Sarajevans, and the strange and difficult conditions

in which they live, with evidence of large-scale violence all around them. The
contrast is expressed in the language. Sometimes one phrase has associations
or suggests a feeling very different from those of another.

EVIDENCE: CONTRASTING WORDS COMMENT ON THE EFFECT OF THE
OR PHRASES CONTRAST

4-6 ‘Queuing for the... grams of We are all used to queuing as an everyday
bread / often dodging snipers on activity, but the idea of being shot at as
the way’ part of the routine is shocking.

As the poem goes on, we can see a group or chain of words associated with
each other, which denote peaceful activities, but these contrast or clash with
another chain of words associated with a wartime environment. The effect is
to make us aware of how the people are doing their utmost to keep living in
the midst of danger. You could say that the ideas of the poem are structured
around this contrast.
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THE COMMENTARY In your commentary, you should aim to explain why you chose the two texts
and talk about interpreting ideals and perspectives in relation to each text. To
do this, you could adopt the following plan.

[ Explain why you chose the two texts - it is important to show that you
have thought about which texts to write about, rather than simply done

KEY POINT what you were told to do. For example, you might say that you were

Write about the motivations that interested in them because they both explored aspects of a theme in
inspired you to choose the two texts. which you are interested. Mention that you have read the other texts in the
What do you find really stimulating in Anthology and why these two were more interesting to write about.

them? 1 Interpreting ideas and perspectives — say something about these in

relation to each piece about which you have written. For example, if you
wrote about ‘Still | Rise’, Maya Angelou, you might say that the poem

is written from the perspective of an intelligent and passionate black
American girl at a time when the social status of African-Americans was
finally improving.

If you have worked through the relevant sections on the texts that you have
chosen, and have understood how to create an effective and perceptive
answer about your chosen texts, then you should now be ready to plan your
own piece of coursework. Good luck!

ASSESSMENT GRIDS

ASSIGNMENT A: POETRY AND PROSE TEXTS

AO1  READ AND UNDERSTAND A VARIETY OF TEXTS, SELECTING AND INTERPRETING
INFORMATION, IDEAS AND PERSPECTIVES (6 MARKS)

AO2  UNDERSTAND AND ANALYSE HOW WRITERS USE LINGUISTIC AND STRUCTURAL DEVICES
TO ACHIEVE THEIR EFFECTS (18 MARKS)

0 No rewardable material.

Level 1 1-4 Basic understanding of the texts.

Selection and interpretation of information/ideas/perspectives is limited.

Little understanding of language and structure and how these are used by writers to achieve effects.
Identification of the language and/or structure used by writers to achieve effects.

The use of references is limited.

Level 2 5-9 Some understanding of the texts.
Selection and interpretation of information/ideas/perspectives is valid, but not developed.

Some understanding of language and structure and how these are used by writers to achieve effects.

Some comment on the language and/or structure used by writers to achieve effects, including use of
vocabulary.

The selection of references is valid, but not developed.

Level 3 10-14 I Sound understanding of the texts.

% Selection and interpretation of information/ideas/perspectives is appropriate and relevant to the points
being made.

[ Clear understanding of language and structure and how these are used by writers to achieve effects.

[ Explanation of how both language and structure are used by writers to achieve effects, including use of
vocabulary and sentence structure.

[ The selection of references is appropriate and relevant to the points being made. u
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Level 4 15-19 [ Sustained understanding of the texts.

7 Selection and interpretation of information/ideas/perspectives is appropriate, detailed and fully
supports the points being made.

% Thorough understanding of language and structure and how these are used to achieve effects.

[ Exploration of how both language and structure are used by writers to achieve effects, including use of
vocabulary, sentence structure and other language features.

[ The selection of references is detailed, appropriate and fully supports the points being made.

Level 5 20-24 [ Perceptive understanding of the texts.

7 Selection and interpretation of information/ideas/perspectives is apt and is persuasive in clarifying the
points being made.

% Perceptive understanding of language and structure and how these are used by writers to achieve
effects.

% Analysis of both language and structure are used by writers to achieve effects, including use of
vocabulary, sentence structure and other language features.

[ The selection of references is discriminating and clarifies the points being made.

ASSIGNMENT A: COMMENTARY
LEVEL AO1 READ AND UNDERSTAND A VARIETY OF TEXTS, SELECTING AND INTERPRETING
INFORMATION, IDEAS AND PERSPECTIVES (6 MARKS)

0 No rewardable material.
Level 1 1-2 I Explanation of the selection of the texts is limited.
Level 2 3-4 I Explanation of the selection of the texts is appropriate and relevant.
Level 3 5-6 % Explanation of the selection of texts is apt and persuasive.
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LEARNING OBJECTIVES

This lesson will help you to:

[ understand how to approach
the imaginative writing element
of your coursework.

ASSIGNMENT B: IMAGINATIVE WRITING

ASSIGNMENT B: IMAGINATIVE WRITING

The second assignment is a piece of personal and imaginative
writing. This will be based on a topic, or topics, that will be given
to you by your teacher.

>

THE ASSIGNMENT

The purpose or purposes of your piece of writing should be any or all of the
following: to explore, to imagine, to entertain. In this way, it is like the imaginative
writing task set in Section B of Paper 2.

The assignment is worth the same amount as Assignment A, making it worth
20% of the International GCSE in English Language.

Your teacher will set the question or choice of questions. The topic could be
suggested by a piece in the Anthology, such as the following question.

> ‘Free from the chains.’ Write an imaginative piece ending with these words.

Alternatively, it could be an unrelated topic, perhaps relating to an image or
concept such as the following suggestions.

p» The dream.
» Anxious moments.
b The shame of it.

ELEMENTS OF STORYTELLING

KEY POINT

Your goal should be expressive,

well structured and grammatically
accurate writing with good spelling and
punctuation.

Turn to the Paper 2 chapter on imaginative writing (pages XXX-XXX) and work
through as many of the activities as you can, particularly the sections on plot,
structure, vocabulary for effect and sentences for effect. This will focus your
mind on narrative methods and techniques.

ACTIVITY 1

V GOALS IN WRITING

There are three vital goals. You have to demonstrate: firstly, how
expressively and how appropriately you can write; secondly, how
effectively you can structure your writing; and finally, how accurately
you can write in terms of spelling, punctuation and grammar.

Write a detailed plan for one of the suggested titles above and two
good opening paragraphs in response to your chosen title.
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TIPS ON THE WRITING
ASSIGNMENT

EXTRACTS FROM THE MARK SCHEME
FOR THE WRITING OBJECTIVES, LEVELS
3T05.

AO4 (20 marks)
Level 3: 9-12 marks

B Communicates in a broadly
appropriate way.

[ Shows some grasp of the
purpose and of the expectations/
requirements of the intended
reader.

[ Straightforward use of form, tone
and register.

Level 4: 13-16
B Communicates clearly.

I Generally clear sense purpose
and understanding of the
expectations/requirements of the
intended reader is shown.

I Appropriate use of form, tone and
register.

Level 5: 17-20
B Communicates effectively.

A sound realisation of the
writing task according to
the writer’s purpose and the
expectations/requirements of the
intended reader is shown.

1 Effective use of form, tone and
register.

AO5 (10 marks)
Level 3: 5-6

1 Develops and connects
appropriate information and
ideas; structural and grammatical
features and paragraphing make
the meaning clear.

[ Uses a varied vocabulary and
spells words containing irregular
patterns correctly.

@ Uses accurate and varied
punctuation, adapting
sentence structure as
appropriate. u

1 Write from your own perspective. Why set your story in a small town
in another country, about which you know little, when there must be
hundreds of stories near your home that are waiting to be told?

2 Remember you don’t have to be totally truthful, even when writing a story
based on your own experience; you can imagine and pretend.

3 If you are aiming for the higher grades then you should consider
presenting your work in a fresh or original way. You need to show skill in
engaging and keeping your reader’s interest.

4 Experiment with form. For example, try telling a story from different
angles, from the points of view of different characters.

5 In stories, create characters as well as atmosphere; give them motives.
Don’t just focus on drama and violence: think of consequences.

Finally, remember:

Il coursework takes careful thought and planning

I seek advice, but write as yourself in your own words
I use spell checkers carefully — it is allowed!

ACTIVITY 2

V¥ MARKING A RESPONSE

Before you start to plan your own story, here is an example of a piece
written by a GCSE candidate. Read it and assess it using the mark
scheme.

ESCAPE

The blade glinted in the light of the half-moon, hanging over the whispy dark
clouds. Then a piercing beam from a spotlight, or was it headlights, shot
through the darkness, lighting up trees, bushes and huge muddy puddles
along the track through the woods. A shadowy figure ducked into the thick
vegetation. He bent down and sawed at the padlock around a chain circling
his leg, then, when it fell away onto the ground, he stood up, and went out into
the cover of the night...

His name was John 0’Malley, leutenant — a sniper — the best in the regiment.
During his escape from the prison camp in Germany, he had managed to

keep his Lee-Enfield scope under his greatcoat. Just as he was preparing

to move on swiftly, there was the roar of a vehecle. He ducked into the dark
ditch, crouching in the dank greenery. Once the lorry was safely out of earshot
he moved on through the trees, then descended down the frosty slopes to a
village. If anyone had been watching as he flitted from tree to tree, he would
have appeared like some woodland creature: but nobody was watching.

The streets were deserted, no-one observed him as he slipped along them.
Then he muttered to himself: ‘Damn! Just my luck,’ as he came in view

of a checkpoint. There was nothing else he could do, so, sweating, he
NAINIANAANAINAANNAANNNNAANNN
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Level 4: 7-8

® Manages information and ideas, approached and handed his forged papers to the obnoxsious-looking guard.
with structural and grammatical He scrutenised them with a bad-tempered expression on his face. Then he
features used cohesively and handed them back. The guard shouted something and the gate lifted. He

deliberately across the text.

[ Uses a wide, selective
vocabulary with only occasional
spelling errors.

[ Positions a range of punctuation

bought a ticket, for he spoke good German, and boarded the train near the
massive, snorting steam engine. For the first time he felt that he might really
escape. He almost dared to relax a little, as he settled into a window seat.
Then suddenly there was a sound of boots and someone shouting ‘Halt! Halt!’

for clarity, managing sentence as SS soldiers poured onto the train and issued abrupt commands. The exits

structures for deliberate effect. were blocked, one of them asked for his papers, but was not satisfied with
Level 5: 9-10 them. He shouted out some questions and ordered him off the train. John’s
I Manipulates complex ideas, heart sank, he was back to square one.

utilising a range of structural and He was shoved into the back of a van with a couple of dangerous-looking

grammatical features to support dogs and various bits of equipment. The door was locked. Drearily, he

coherence and cohesion.

@ Uses extensive vocabulary
strategically; rare spelling errors do
not detract from overall meaning.

I Punctuates writing with accuracy

wondered what his chances were of escaping again on the way to the camp,
or another, tougher camp. At least he was alive, and in one peice, he thought,
it was something to be grateful for. At least the Germans did not exicute
escaped prisoners. Not usually, in any case.

to aid emphasis and precision, There might be another chance, he told himself, he must stay alert...
using a range of sentence NANAIAINANANAANNNANNNNANNN
structures accurately and Although this response not perfect, it has many good points.

selectively to achieve particular

offects What marks for AO4 (out of 20) and AO5 (out of 10) do you think this

should be given?

ACTIVITY 3

V THE STRUCTURE OF ‘ESCAPFE’

In pairs or individually, copy and complete the following table, dividing
‘Escape’ into five sections and writing a phrase to sum up the content
of each section. You could begin by summarising the content of each
paragraph, bearing in mind that a section may contain more than one

paragraph.
1 1 Introduces the situation and character;
describes setting
2
3
4
5

Looking at the table, would you say that ‘Escape’ is a well-structured
story?

If so, what are the things that make its planning or structure effective,
given the word limitation?
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PLANNING STRUCTURE Another way to think about structure is to plan which types or functions of
writing you are going to use.

Even though you may only write around 600 words, using several types or
functions of writing will give your story a sense of variety, which will help to

KEY POINT keep your reader interested.
You can structure your writing around These types or functions of writing are:
functions such as narrative, or B description: many stories begin with brief scene-setting descriptions

dialogue. Not only does this maintain
the reader’s interest, it also provides a
framwork around which you can fill out
the piece.

narrative: this tells us what happens and includes tiny actions and
movements, such as ‘he frowned’, which are important in storytelling

[ dialogue: speech often brings a story to life and conveys feelings very
directly and convincingly

1 thoughts and feelings: thoughts that are not included in the dialogue but
are included when a character is thinking to themselves, which can help to
give your characters more depth

[ background information: it may be useful to tell the reader something
about a character or place.

When you are planning, try to bring in several of these - it should help you to
structure the piece. Even if you decide to have only one character, you may
find that you can even use dialogue as it can be useful to have your character
say something to themselves.

ACTIVITY 4

V USING TYPES OF WRITING TO PLAN STRUCTURE

1 Using the following checklist, tick the functions of writing that you
will probably use and write a short note on how you might use each
one. You could concentrate on using one more than the others if you
like. For example, your piece could be almost entirely description or
dialogue: there are no exact rules, though some variety is surely a
good idea.

Description

Narrative

Dialogue

Thoughts and feelings
Background information

2 Go back to ‘Escape’ and read it again. Find examples of each of the
five functions of writing and label them. Notice how easily the writer
slips from one function to another, so that the reader does not notice.

MAKING CHOICES ABOUT : . ‘ .
CONTENT AND GENRE Answer the following questions about ‘Escape’:

> Why is it probably best to base your story on one simple incident?
b Why is it best to have only one or two main characters?

> A lot of young people writing stories tend to include too many events and
characters: why do you think this is?

OoOooOogd
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(Wt ]
— ACTIVITY 5

‘Escape’ has: one main character; two
or three clear settings; a simple (though

dramatic) situation; two incidents; a v BEGINNING’ MIDDLE AND END
difficult problem; and an ending that was
conclusive for the time being, though it left
a cliffhanger. In other words, it contained

However long or short, all stories will have a beginning, a middle and
an end. The beginning should preferably have a narrative hook that
makes the reader want to read on (for example, in ‘Escape’, we wanted

more than enough for 400-500 words. to know who he was and what he was escaping from). The ending need
Don’t try to include too many characters or not be a full conclusion, especially in a very short story, but it should
too many events — focus on one incident or give the reader some sense of resolution.

one problem.

ACTIVITY 6

V¥ PLANNING YOUR STORY’S BEGINNING, MIDDLE AND END

Summarise how you think your story will begin, develop and end.
When you finish writing your story, compare your original plan with the
finished story. What has changed? What worked out as you expected?

What type of story have you found easiest, or perhaps most enjoyable, to write
in the past? Choose two from the list below.

Genre:

sci-fi
fantasy
war
romance
comedy
thriller
horror
realism.

Because the title that you will be given will normally be one or two very general
words, it is likely that you will be able to relate the title to any genre. Imagine
that the title that you have been given is ‘The Decision’. Choose one of the two
genres that you selected from the list and jot down some ideas for a story in
that genre with that title. You could do this in a list or spider diagram. Include
details about:

@ the main character

the setting

the situation

the central incident or event
a problem to solve

the ending.

< Your favourite film genres may inspire you
to choose the genre of your writing: sci-fi,
romance, fantasy?
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Describe: setting
near school — street

Narrative — Meets one
or two friends — walks

with them? later on
his own thinks about
problem

The following spider diagram is a plan for a simple realistic story entitled ‘The
Decision’

Characters: Ant is quieter than others; one
of the new members is seen in distance but
they don’t meet him — reactions to him?

N\ /

Situation: 15-year-old boy; problem
—is he going to go out with a group of
friends, though he doesn’t much like one
or two new members, and he is worried
that they will get them into trouble

\ [how?]

Dialogue and thoughts /
This example is based on a very simple situation that may be familiar to you.

or feelings
A lot of writers advise beginners to ‘write about what you know’, and this often
makes sense. An idea such as this might be one in which you can draw on
your own experience, and alter it as much as you like, and this will help you to
make the writing vivid and believable. However, you can see that a title such
as ‘The Decision’ could work in any genre at all.

Decides at end to go
with them, but might
leave early — he tells
best friend — reaction in
dialogue

CHARACTERISATION AND
PERSPECTIVE

Part of the planning process will involve thinking about your main character.

It is a good idea to tell the story from this character’s point of view, as this

will give the reader a strong sense of their personality. One of the things you
should decide quite quickly is whether to tell the story in the first or third
person. First person narrative is best if you want the reader to see everything
from your main character’s point of view, whereas third person narrative is best
if you want the reader to understand everything via an all-knowing narrator.

Once you have chosen your narrative perspective, copy and complete the
following table, filling it out with details about your main character.

Gender

Age

Ethnicity

Where from originally?
Living where (if different)?
Outgoing/shy?
Clever/average?

Pleased about what in life?
Upset about what in life?
How do they dress?

Class background?

What objects would you associate with them
(to do with work/hobbies/interests etc.)?

Problem in story?
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EXAM PREPARATION

EXAM PREPARATION

SUCCESSFUL REVISION

Many books offer different suggestions and advice for revision. One thing is clear: not everything works for everyone.
Each person has particular ways of revising and habits of working. Look at all the advice and try out the different
suggestions. Decide clearly what the knowledge, skills and techniques you need to develop, consolidate or revisit are.

PLAN YOUR LEARNING AND REVISION
HOW TO PLAN A SCHEDULE

M Draw up a table to show the days and weeks before the examination.
Decide how much time to give to the subject in each week or day.
Work out a timetable.

Think about the need for variety and breaks.

Make sure your schedule is building towards a ‘peak’ at the right time.

HOW TO IMPROVE

Test yourself.

Test a friend.

Practise examination questions.

Write answers to the time limits of questions in the actual examination.

Check that you understand all texts, looking at words, meaning, plot and character.

Revise technical terms, using a glossary.

Be sure you can apply these properly, spell them properly, give examples, and explain how and why they are used.

AIDS TO LEARNING

Write short, clear notes. Use aids such as:
postcards

diagrams

flowcharts

mnemonics (aids to memory, such as rhymes)
computer programmes

websites and apps

GOOD PREPARATION

Good preparation is one of the main elements affecting how people perform in examinations. This includes both attitude
of mind and physical preparation.

1 Check how long the exam lasts and use your time properly.

I Make sure you understand your specification.

Don’t be tempted to rush the initial reading. It is surprising how many exam candidates make basic mistakes because
they did not read through the text in front of them properly.
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SPECIFICATION A

Note that the time allocation of 2 hours and 15 minutes for Paper 1 includes time to check instructions and read the
paper carefully. Decide how much time you need to allocate to each question: the question paper gives suggested
allocations. You should also aim to leave enough time for checking through at the end. An example of how to plan your
time for each paper is given below:

SPECIFICATION A PAPER 1 (COMPULSORY)

READING THE SECTION A DN B FINAL
QUESTION PAPER | 4BOUTES MINUTES 7|25 M CHECKING

5-10 minutes Planning: 5 minutes Planning — 5 minutes ~ 5-10 minutes

Writing: 20 minutes Writing — 25 minutes

Duration of exam: 135 minutes (2 hours 15 minutes) Total marks 90

SPECIFICATION A: PAPER 2 (EXAM OPTION)

READING THE QUESTION 1 QUESTION 2 FINAL
QUESTION PAPER 30 MARKS 30 MARKS CHECKING

5-10 minutes Planning: 5-10 Planning: 5-10 5-10 minutes
minutes minutes
Writing: 30-35 Writing: 30-35
minutes minutes

Duration of exam: 90 minutes (1 hour 30 minutes) Total marks 60

CHECK YOUR WORK

Check that you are keeping to your planned timings. Keep thinking throughout about:
[ relevance, presentation, accuracy and varied vocabulary.

If you manage to leave some checking time at the end:

1 Make sure you have answered all questions fully and appropriately.

I Correct any errors in spelling or punctuation. Check, especially, that all sentences have full stops.
[ Be certain everything can be read clearly.



ion

CONFIDENTIAL: Uncorrected WIP proof, NOT for circulation or distribution. © Pearson Educat

334

EXAM PREPARATION

PLANNING YOUR ANSWERS

ANSWER THE QUESTION

Do not just write down everything you know: this is the most common mistake made by examination candidates.
Planning consists of the following elements:

Reading the question carefully and deciding what the key words in it are.

Deciding the main points you wish to make is, what the question is looking for and how you intend to tackle it.
Making sure that what you want to include is appropriately positioned and structured in the answer.

Giving your answer a structure: introduction, main section(s) and conclusion.

[ Choosing examples or quotations.

THINKING ABOUT THE QUESTION

Identifying the key words in the question can help to show:
M what the question is looking for
@ how you intend to tackle it.

Key words show what the examiner is expecting in setting this task. (There are sometimes bullet points to help you.) For
example:

W ‘HOW DOES THE WRITER’ is asking you to explain methods and techniques.

m ‘EXPLAIN asks you to make clear to the examiner your understanding of the text and its methods.

m ‘ANALYSE’ expects you to look in detail at the writing, its methods and technigues (again) and its effects.
[

‘COMPARE AND CONTRAST’ asks for an examination of similarities and differences in any relevant aspects (for
example, themes, moods, forms and language).

KEY POINTS

Write down quickly, in note form, your immediate thoughts about the subject. (You may find a diagram useful for this
purpose.) Do not write full sentences here, or you will waste too much time.

THE CONTENT OF THE ANSWER

The examiner does want to know what you think: your own, personal ideas and opinions. However, a series of
unsupported statements that start with the words ‘I think...” is not enough, since the examiner also needs to know
what these ideas are based on: the analysis of Literature and content, the understanding of the subject-matter and the
evidence on which your views are based.

DECIDING THE STRUCTURE: INTRODUCTION, MAIN SECTION(S) AND CONCLUSION

INTRODUCTION: A clear, brief introductory paragraph can make a very good initial impression, showing the examiner that
you are thinking about the actual question.

MAIN SECTION(S): Decide how many paragraphs or sections you wish your answer to contain.

CONCLUSION: This may be quite a brief paragraph. It should sum up clearly and logically the argument that has gone
before. Above all, it should show the examiner that you have answered the question!

WRITING ANALYTICALLY

When writing analytically, whether for English Language or Literature, many students find it helpful to follow the
acronym:

P - Point

E - Evidence

E — Explanation

... to remind themselves to structure paragraphs, include quotations and then explain in some detail what it is about the
quotations that validates their point.

A slightly more advanced approach is to add ‘L’, for Link, ensuring a tight structure, so, P-E-E-L.
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EVALUATIVE COMMENTS

When reading Section A answers, analysing aspects of a text, examiners will always give more credit for some detailed
explanations of how the writer is using language, in which the student shows clearly that they have understood how
language is working, than for lists of mere ‘technique-spotting’. In other words, you will get few marks for just saying
that a writer uses short sentences and alliteration here and there; but if you can write a few lines on how a writer uses
language effectively in just one sentence, that is how you will boost your marks.

USING QUOTATIONS

When writing about English passages, whether books, poems, articles or extracts, one of the most important
techniques is to use quotations, where these are required and / or allowed. Quoting is a skill that has to be practised.
Overuse of quotations is as significant a mistake as not using any at all. You should use quotations especially for the
following reasons:

To illustrate or give an example, for example, a simile or an instance of alliteration
To explain why you believe something, to support an opinion or argument or to prove a point

Quotations should be relevant, effective and short: a single word to a line or two at the most. Introduce quotations
fluently into your sentence structure. Avoid saying, ‘He says....

LESS CAN BE MORE

If you can, practise doing Section B type questions, but never rush them. Just as you should concentrate on explaining
in some detail how a writer creates effects etc. for Section A, so in Section B your aim should not be to show how
much you can write, but to show that you can think as you write — think of ideas, paragraphing, sentence structure,
vocabulary, persuasive/rhetorical techniques and so on. Try to write with care!

LAST MINUTE REVISION

Think ahead. Revision the night or morning before an exam can be very useful, but generally only if you have done the
groundwork solidly and can therefore spend time looking at checklists, summative notes, mnemonics and a few of your
weak spots. It can be very helpful but it’s not a good idea, of course, to get into panic mode and revise into the small
hours because it suddenly hits home that you aren’t well prepared.

ON THE DAY OF THE EXAM

Again, checklists and mnemonics can be useful to consult as you go into school, as might reading through a model
answer or two. Always read the exam paper carefully all the way through, and look at the choices for Section B before
you start Section A. Many experienced teachers would advise taking some ‘mint-time’ (that is, the time it would take

a mint to dissolve in the mouth — and there is no reason why you should not take one just before you go into the exam
room) to read and think and make some notes, before you begin the first question. This can have the effect of steadying
the nerves as well as allowing you to think. (No chewing gum though!)

TIME WAITS FOR NO-ONE!

English departments vary in how much they organise exam question practice against the clock for classes. And you
may not have minded this at all. But the fact is that it’s invaluable practice for the real thing, which is always a race
against time. What is essential is that you divide your time up carefully in the exam: many students will find it harder

to answer Section A with enough detail and accuracy than to complete a reasonable answer to Section B, so if you

are finding it slow going, you can allow more time for Section A, then aim to complete Section B in about 50 minutes
(especially if you decided on the Section B task earlier on). Remember that the Section A questions are marked against
detailed mark schemes of what should be in the answers (examples of which your teacher can show you), whereas
Section B questions are marked on more general guidelines. And there is no insistence on a certain length of answer,
which means that you can gain good marks with a carefully written answer of 400 words.

Good luck!
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* Written by a team of highly experienced International GCSE English teachers
and authors

® Chapters are mapped closely to the specification to provide comprehensive
coverage and are enhanced by targeted reading and writing skill sections

* learning is embedded with differentiated exercises and exam practice
throughout, including summary sections to review learning
Signposted transferable skills
Maps to the Pearson Progression Scale
Reviewed by a language specialist to ensure the book is written in a clear and
accessible style for students whose first language may not be English
Glossary of key English Language terminology
eBook included
Teacher support materials available online
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